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Abstract:

In this paper, | will evaluate a course book titled ‘World English Intro’ which is the initial book of a
series composed of four successive books. Initially, the rationale behind the paper will be
explained. Secondly, qualities of a good course book will be elaborated. Thirdly, a coursebook titled
‘World English Intro’ will be explained with its supplementary components. Fourthly, target learners
and context within which the coursebook will be used. Finally, the paper will be concluded with
final discussion on advantages and disadvantages of using the coursebook in question within this
context.

Although they have long been discussed in the area of Foreign Language Teaching and Learning,
they have stood up as ‘reality’ in the field. Publishers have always expanded their capacity to
publish coursebooks. The number of publishers has increased in time to cater for the growing
market of language teaching. The publishers have varied their publications to appeal to various
needs of learners and institutions (Harmer, 2007a; Harmer, 2007b).

Today, a coursebook is not a coursebook only. It comes with extensions and supplementary
materials such as audio CDs, DVDs, workbooks, on-line supporters, smart board companions, etc.
Therefore, when evaluating a coursebook, we should take those into account as well.

Deciding on which coursebook to use is not an easy one; decision makers should take a humber of
criteria into account. Course objectives, learner profile, and institutional goals are only some of
them. Before all, options could be short-listed to cater for the aforementioned needs through
reviewing coursebooks initially with a ready-made criteria list or with a genuinely created one.
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I ntroduction

In this paper, | will evaluate a course book tittédorld Englishintro’ which is the initial
book of a series composed of four successive bdokglly, the rationale behind the paper
will be explained. Secondly, qualities of a goodirse book will be elaborated. Thirdly, a
course book titled ‘World Englishntro’ will be explained with its supplementary
components. Fourthly, target learners and contékimwhich the course book will be used.
Finally, the paper will be concluded with final disssion on advantages and disadvantages of
using the course book in question within this cente

Although they have long been discussed in the afeRoreign Language Teaching and

Learning, they have stood up as ‘reality’ in theldi Publishers have always expanded their
capacity to publish course books. The number ofiglrs has increased in time to cater for
the growing market of language teaching. The phblis have varied their publications to

appeal to various needs of learners and institst{blarmer, 2007a; Harmer, 2007b).

Today, a course book is not a course book onlgorites with extensions and supplementary
materials such as audio CDs, DVDs, workbooks, ne-4$iupporters, smart board companions,
etc. Therefore, when evaluating a course book,heeld take those into account as well.

Deciding on which course book to use is not an easy, decision makers should take a
number of criteria into account. Course objectitearner profile, and institutional goals are
only some of them. Before all, options could bershsted to cater for the aforementioned
needs through reviewing course books initially wahready-made criteria list or with a
genuinely created one.

Qualities of a Good Cour se book

The description of ‘quality course book’ is temtatiand may have changed in time in
accordance with the needs and changing naturengbiéme teaching and learning (Richards,
2001). For instance, when Grammar Translation ntethas popular, the course books were
prepared to meet relevant expectations whereas daysa Communicative Language

Teaching and Learning is more popular thus givisg to increase in the number of course
books prepared to cater for communicative needs.

Apart from Graves (2000) and Griffiths (1995, p@-%ELl), Pakkan (1997, pp. 37-38)
summarizes fundamental qualities of course bookieueight items as follows:

A good course book should;

1. be practical; that is, easily obtainable, affdrieé, and easy to use for teachers and learners,
. appeal to the profile of the learners who waié ut,

. be motivating and encouraging both on the pgdaasners and teachers,

. be clearly and systematically structured,

. also be flexible enough to be modified and aedpt

. have variety,

. serve the communicative needs in being situaliyand linguistically real and authentic,
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. have supplementary materials to support exterstivdy.
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Similarly but more specifically, Ur (1996, p. 18phesents a list of criteria for course book
assessment. Other criteria are suppliedstky(R011, pp. 256-266). In his article he evaluates
4" and %' grade English course books specifically prepaoelet used in primary schools by
the Ministry of Education in Turkey. He evaluatd®e tcourse books from 26 different
perspectives: Language Teaching Philosophy, NeedsCantext Analysis, Approach, Using
Language as a Means of Communication, Cross-ClaricAspect, Functions, Basic
Linguistic Element, Skills, Topic Choice, Studentofiation, Density, Presentation,
Activating or Building up Schemata (Warm-up Actigg), Activities, Application,
Comprehensible Samples of the Target Language,eBtuBarticipation, Variety, Page
Layout, Individual Differences, Native and Inteioagl Culture, Holistic Approach to
Learners, Holistic Approach to Language, Instrudio Classroom Management, and
Periphery.

Bearing in mind the possibility of grasping theliearstudies, the latest will be used in this
paper to evaluate World Englidntro. Also, it is assumed that the latest one covers an
includes the recent development in technology dk we

World English Intro
Firstly, directly citing back cover information Wwprovide a lot for us:

“World English" is an exciting new four-skill gerarEnglish series which uses National
Geographic content, images, and video to teactatigpiage that learners need to succeed in
their daily lives. The series is built upon cleadaractical learning goals which are presented
and practiced through appropriate themes and topicsompetency-based series, World
English uses real people, real places, and regulge to connect learners of English to the
world.

Features:

» A practical, competency-based syllabus gives lgartie chance to practice language
through communicative tasks, build their languagatsgies, and find their way to
becoming more comfortable in the real world.

* National Geographic Video on the Classroom VD, 8tidCD-Rom, and Online
Video Workbook allows teachers to bring the textifoin the classroom.

» World English provides extensive teacher suppadubh the Online Lesson Planner,
Teacher’s Edition, Classroom DVD, Assessment CD-R@ith ExamView, and the
Teacher Web Site.

World English Intro
World Englishintrois composed of the following components:

» Student Book with Student CD-ROM

» Student Book

*  Workbook

* Online Video Workbook

» Combo Split Intro A Student Book with Student CDRO
» Combo Split Intro B Student Book with Student CD/RO
e Combo Split Intro A Online Video Workbook

» Combo Split Intro B Online Video Workbook
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» Teacher’s Edition

e Online Lesson Planner

* Classroom Audio CD

* Classroom DVD

* Assessment CD-ROM with ExamView”

Language Teaching Philosophy: it is hard to ewualuhis since the series aims at
teaching general English across the globe.

Needs and Context Analysis: the books were prepgpen a scientific needs analysis.
Approach: basically communicative.

Using Language as a Means of Communication: tlheseobook uses language as a
means of communication.

Cross-Curricular Aspect: the course book triesetch language through interesting
topics and themes across the globe which is highiysed to make language content more
meaningful.

Functions: functions of language are clearly staied embedded in the design of the
units.

Basic Linguistic Element: the coursebook considgenstence and chunks as the basic
element of language rather than only the word.

Skills: all four skills are included in an integx@® manner which is something desired
for most of the time (Kumaradivelu, 2006).

Topic Choice: topics are interesting and motivgiimthat sense. National Geographic
documentaries supply the variety and curiositytengart of the learners.

Student Motivation: as the topics and the themmesrderesting, student motivation is
considered top priority in the coursebook.

Density: activities and level of the coursebookofsmedium which is something
desired.

Presentation: the presentation of the courseb®aclear enough to be followed by the
learners.

Activating or Building up Schemata (Warm-up Acties): each unit starts with warm
up activities in order to trigger schemata of tearhers which is found to be valuable in
education.

Activities: activities are not fully relevant tceeal life needs in the sense that the
learners will not probably be doing similar aciies in their daily life.

Application: the activities serve the purpose a¥ing a communicative value.

Comprehensible Samples of the Target Languageugirinteresting topics and tasks,
the course book provides comprehensible inputifedearners.

Student Participation: the course book tries h@rdncrease student participation
through variety of activities and supplementaryemnats.

Variety: the course book has variety which theriees like.

Page Layout: face-validity is pretty high since ttourse book is in color and fine
paper.
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Individual Differences: the course book appealetarner differences through variety
of activities.

Native and International Culture: the course bbakes its content to world culture
which makes it globe-native having a positive intpaclearners.

Holistic Approach to Learners: the focus is nolyam the language; rather, it tries to
teach content as well.

Holistic Approach to Language: the course bools ¢be language as a whole rather
than segments.

Instructions: instructions are clear and shoreyrbould be friendlier though.

Classroom Management: the course book contribtitesclassroom management
positively in that it provides teacher a lot ofiaities, tasks, and extensive study.

Periphery: there are supplementary materialster ¢ar peripheral learning.
Target Learnersand Context®

Turkish Air Force Academy (TurAFA) is a four-yeailitary academy where the students are
both academically educated on five major engingeand administrative departments, i.e.
aerospace, electronics, industrial, computer, amirgstrative sciences and at the same time
trained to be fighter pilots for the Turkish Air fée. Although the medium of instruction is
not English in the academy, it is given speciaribn and quite an important amount of time
is allotted to English classes in the curriculum.

English Language Teaching System at TurAFA

At TurAFA, English is taught at all levels as thésdneterogeneity in the proficiency levels of
the students at the time of the acceptance to ¢theok There are some students having
studied English for some years and reached a nddael of proficiency in English before
TurAFA and thus starting their English courseshat advanced level, while there are some
with no or insufficient previous experience of Hefgl and taking beginner level English
courses.

The new syllabus has been in use since the begirofithe academic year 2007 and it aims
to create an opportunity for the students to leamVor practice English while increasing their
content awareness in the subject matters whichcenlktitute crucial parts of their career. The
students of TurAFA will have pre-arranged care@lds with clear-cut definitions after
graduation, which helped the designers of the kyBawhile deciding on the content of the
new system. All of the students need to learn andiprove the language of English in four
skills and they are getting educated and trainedlfoost the same career areas in which they
will have to use English. CBI views the target laage largely as the vehicle through which
subject matter content is learned rather than esntimediate object of study (Brinton, Snow
and Wesche, 1989, p. 5). Therefore, the compagibf the main principle of CBI
encouraged the designers in their effort to botmftheir own syllabus and produce their own
materials within this English language environmanturAFA.

! This part is adopted from Er and Ulgii (2012)
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The syllabus mainly consists of three stages. t,Farseries of General English course books
written especially for adult learners are used. 3éges includes five different books starting
from an introductory level and ending with an adweth level. All the books of the series
contain thematically-based, four-skill-integratenitsi with critical thinking skills. Second,
after studying the last book of the series, all shedents start studying the authentic books
prepared by the Foreign Languages Department oAHAraccording to the principles of
CBIl. However, only the advanced and ‘super’ (refgyrto the upper advanced) course
students can have the opportunity to study the &vlsk books as the beginner and
intermediate level students spend more time inpifogram improving their proficiency to
reach the prerequisite advanced level necessamhdése books. Each semester all junior and
senior students take at least two engineering esurs English. Those engineering courses
are all delivered by the subject matter teachers.

The students taught in this program are evaluayaddmns of four-skill achievement tests. In
addition, all the students are to keep a courstgqgtiorincluding their authentic assignments.
It is also officially taken into consideration dugithe assessment of the students.

Conclusion

It can be drawn from the above-analysis that Wéandlish Intro can be used during the
initial phase of the program in my institution. Hewer, for the later phases, the institution
should develop its own material since it is a urigme in terms of needs of the learners and
in terms of context. For visual presentation of theurse book, visit website at
www.elt.heinle.ocm/worldenglish.
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