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Abstract:

As elsewhere, Thailand, in the globalized world, English has gained an important role in different
areas of life over the last decades. It is taught as an official second language in all elementary and
many secondary schools and also in universities. Unfortunately, although Thai students spend a lot
of time learning English, both in schools hours and after school tutorial classes, college graduates
today cannot use English to communicate effectively in the real world.

The purpose of this study aimed to investigate the English learning strategies among Thai
university students. The study employed a survey design which involved administering
qguestionnaires of rating scales by using Oxford (1990) Strategies Inventory of Language Learning
(SILL) to measure language learning strategies. The study also used interview questions as part of
data collection to investigate how ecological system influence learning English from twenty five
students of Prince of Songkla University, Pattani Campus, Thailand. The research design of this
study was a qualitative study focusing on in-depth interview session while questionnaires were the
supplementary to explain the general language learning preferences. The result of this study
revealed that most Thai students adopted cognitive strategy in learning ranging from repeating to
analyzing expressions to summarizing. Also, they learned in transferring expressions from Thai
language which is a mother tongue to English. The learners constructed a formal model in their
minds based on analysis and comparison, created general rules and then revised the rules when
any new information is available. Listening to music and watching soundtrack movies and clips
were among the major activities employed by the students.
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1. Rationale

English, led by historical factors, is a languaging predicting as a global language for at
least two centuries, having large numbers of peapla country speak English as a first
language, as happens in the USA, Britain, Canad#gnid, Australia, New Zealand, South
Africa and a scattering of other territories. Itakso present when it is made the official
language of a country, is given joint-official grexial-regional status, and comes to be used
as the primary medium of communication in such domas government, the law courts,
broadcasting, the press and the education systeyst&; 2012). Today, more than ever, we
live in an interconnected worldwide to understand anterface with different cultures in the
field of their education, work and travels. In tg@aglobal world, the importance of English
cannot be denied and ignored since English hasgedwiability and practicability as a most
common language to almost every walk of life. Estglhas been playing a major role in
many sectors including medicine, engineering andtation. Crystal (2012) also provides an
example of an overwhelming advancement of globabuage—English, in his article,
—English worldwide. Ghana, Nigeria, Zimbabwe, IndBingapore and Vanuatu have
English as some kind of special administrativeustaiThen, in a different way, English
achieves a special role when it is made a priantg country‘s foreign-language teaching
policy; it has no official status, but it is nonekiss the foreign language which children are
most likely to encounter when they arrive in scha@wid the one most available to adults in
further education. English is also being treatedad®reign language over 100 countries
around the world, and in most of these it is nosogmized as the chief foreign language
being taught in schools, or the one which a couwtryld most like to introduce. In terms of
number, there are now more non-native speakers ttaive speakers who regularly
communicate in English.

However, Thailand has always been a country withafficial language, Thai. We are proud
that we have never been colonized by any westeuntdes in our history. Another reason
for having been a country with one language iscibvecept of national stability. There have
been proposals to make Thailand a country with lamguages, Thai and English, but this
has never materialized due to the abovementioreebns. English can, therefore, be at most
the first foreign language that the national cudien has encouraged students to study in
schools (Wiriyachitra, 2012). Nowadays in Thailaad, elsewhere in the globalized world,
English has gained an important role in differemiaeof life over the last decades. This is the
evident by the increasing number of English schaals$ teaching English in schools as well
as the number of English private tutors especitéy big cities. According to Worthington
(2009), English is taught as an official secondglaage in all elementary and many
secondary schools and also in universities. Enggigine of the core courses in almost every
curriculum in Thailand. Moreover, English is renaged as a key indicator of educational
and professional successes. If college graduates Eiglish effectively, they will be
employed with high positions and good salaries (éacie, 2002; Raksaphet, 1991).
Unfortunately, although Thai students spend a tdime learning English, both in schools
hours and after school tutorial classes, collegadggites today cannot use English to
communicate effectively and functionally in the Iregorld (Mackenzie, 2002). This is
because Thai students have little chance to peadpeaking English in or outside the
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classroom. Students respond to the teacher onlynwdaled upon and the learning
atmosphere is individualistic.

As in most other Asian countries, traditional Thwailture places a very high value on
learning. Because of this, teachers are highlyeesp and are typically considered as being
knowledgeable and authoritative. The hierarchicdkeo of Thai culture plays some role in
teaching and learning environment. Learners arepasgul to follow their teachers’
instruction without any arguments. If it is othesej the learners are perceived aggressive,
resistant and disobedient (Waelateh, 2009). Outespect, Thai students may not feel as
comfortable asking questions and/or voicing th@inmns as Western students do. Eliciting
a response can be difficult sometimes, but thisilshoot be taken as non-cooperative on the
part of the students. A teacher of English can expe find Thai learners admirably
industrious and well behaved. They listen attehyivand take notes very carefully.
Moreover, learning English in Thailand, a salieeattire of Thai learning style, is a rote
memorization of new words and sentence structulg @m paper (Liu, 1993). Students tend
to spend considerable time memorizing grammar raesvocabulary at the expense of oral
practice and they are prepared to answer writtsts t@hich are full of grammar points and
vocabulary. As a result, most Thai learners of Bhghave better reading and writing skills
than listening and speaking abilities. A more actoommunication-oriented method may
help balance their performance (Nguyen, 2012)dglteon, many Thai teachers have limited
backgrounds in English and few materials to workhwinstructional strategies are needed
that are simple enough for all teachers attendiegntorkshops. From the reasons mentioned
above, it can be said that up to now English laggueeaching in Thailand does not get
prepared Thais for the globalized world. Consedyefithailand will be left behind in the
competitive world of business, education, sciematachnology if the teaching and learning
of English remains unimproved.

Many Thai students from all over Thailand enrolé&&drince of Songkla University, Pattani
Campus (PSU Pattani) which is located in the Sontfhbailand, bordering to Malaysia. This
is because it was understandable as the environimemry agreeable away from bustling
city. However, since January 2004, escalating wigdein four provinces of Thailand’'s
predominantly Muslim southern provinces — NarathjwBattani, Yala, and parts of
Songkhla— has resulted in unprecedented levelsutéliiy in which civilians and officials
have been increasingly targeted. The resurgenceiadénce is directly and indirectly
affecting the lives of up to a million children iing there. The everyday lives of students in
the southern border area communities are inevitathgcted by the violence or the threat of
it, which has become associated with such evergdtiyities as going to school, shopping,
travelling by bus or by car, or going to a tea sh@NICEF, 2008) Until now, over five
thousands officials and civilians have been kill8tudents from other parts of the country
are reluctant to come down to study in univerdityeaves ample seats for local students to
fill in. Thus, it is obviously realized that theusents suffer anxiety and stress associated with
the ongoing threat and anticipation violence. Daighte unrest, the situation has changed.
There is no diversity of ethnicity, linguistic bapgkund, faiths or religious affiliations,
lacking of skillful teachers, and lacking of oppuorities to learn, which gives very great
impacts on students and staff in the area. The ettign to get admitted to the campus is
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less compared to the last decade before the enuptigiolence. The heterogeneous society is
hazed all over the campus. Teachers may need tstatieir teaching approach in order to
handle with the change. According to the Regigdffice of PSU Pattani (2010, 2011, 2012),
it shows English is one of the core courses thatyestudents have to take it. Students cannot
graduate if they cannot pass English foundationssoumportantly, the Registrar Office also
summarized the grades of students who enrollelisncburse. It said that almost half of the
registered students failed in English foundatiomrse in each semester. There are many
reasons for the success and failure of each stutléstundeniable that learning strategy is
one of the reasons. As it is known that if the neas have a solid and set an appropriate
strategy in their learning foreign language, it Vaoloelp the learners (Oxford, 1990).

Learning strategy refers to the actions and behgvio@rson uses to learn (Oxford, 1989). In
studying a language, all language learners ustegtes to help them progress and succeed in
developing the second or foreign language skillg,ot all are aware of the strategies they
use. For example, questions during lectures, fmeflecafter reading, etc. students pay less
attention in questioning when they do not undeds@nwhen the opportunity is available. As
Oxford stated: “...the most successful learners temduse learning strategies that are
appropriate to the material, to the task, and &ar tbwn goals, needs, and stage of learning,”
(Oxford, 1989: p. 45). Learning strategy consistssia categories, according to Oxford
(1990). They are memory strategies, cognitive efias, compensation strategies, meta-
cognitive strategies, affective strategies, andasstrategies. The task requirements will help
students to determine what strategies they shoufgay for their learning task. Each learner
may have their own strategy. Many researchers esm#th the importance of the use of
learning strategy which makes good language lesri@searchers suggested that strategies
of successful language learners could provide & Was aiding language learners. If ESL
teachers know more about effective strategiesghatessful learners use, they may be able
to apply these effective strategies to less preficiearners to enhance their language skills
(Yang, 2007). There has been awareness that laedeaming strategies have the potential
to be an extremely powerful learning tool, if theadner can employ it properly and
effectively.

How to use language learning strategies effectiaglg successfully is the main concern of
most English teachers and learners. The preseay stintributes to the body of educational
knowledge by increasing the understanding of prabland difficulties in learning English,
which causes from the unrest, faced by the DeephSstudents. We were interested to
investigate the language learning strategies eregldy the students who were studying in
PSU Pattani campus. This is partly from our cutjoso know why almost half of the
students who enrolled in English foundation codesled. There should be some linkage and
connection to the individual learning strategy. Bmang the learning strategies of the Deep
South students at PSU Pattani Campus were camuteahceffort to make a small contribution
to the understanding and improvement of Thais Ehdearning abilities.

2. The objective of the study

As it was mentioned above that students in PSUaRiaghcountered in learning English, we,
as researchers, intended to focus our study omifgpistrategy which is a process of the
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learning journey. We set the objective of the studyinvestigate on English learning
strategies employed by PSU Pattani undergraduatierss by adopting Oxford (1991) as a
theoretical framework. This study will attempt tmswer the following two research
guestions:

Research question I: What are the learning stredeginployed by the students in the
southern border area of Thailand?

Research question II: How does ecological systdlmence learning English?

3. Methodology

The research methodology of this study was qualgatwhich serves to explain the
complexity of social interactions and it takes tlesearchers into natural settings. The
distinction of this inquiry is a close interactidoetween the researchers and participants
because it utilizes multiple methods—indept-intews, participant observations, document
analysis, and survey (Marshall & Rossman, 1999)ddweer, this method is more pragmatic,
interpretive, and grounded in the lived experienaepeople (Mertens, 2005). A feature of
this qualitative study is rich detailed informatiabout a small number of people or cases and
in-depth description in the area of investigatibmthe qualitative paradigm, the researchers
attempt to view holistically all aspects of the edecause it is believed that “there is not a
single objective reality but multiple realities @fhich the researcher must be aware”
(Erlandson, Harris, Skipper, & Allen, 1993, p. 1Eyom this explanation, the researchers
were convinced to employ a natural enquiry for gtigly.

In selecting participants for the study, a purpessampling technique was used as the logic
of purposive sampling participants lies in selegtimformation-rich cases(Patton, 2002, p.
230). With the purposive sampling, the chosen ggsnts in this study were twenty five
undergraduate students of PSU Pattani who were kaiged and lived in the southern border
area of Thailand where the unrest occurred. Thecgaant group of student was studying
English course in the second semester of 2013 agadear. The study employed a survey
design which involved administering questionnawésating scales by using Oxford (1990)
Strategies Inventory of Language Learning (SILLs)aatheoretical framework for the study,
to measure language learning strategies. The Sitttument contained 30 short statements,
each describing the use of one strategy. Thesenstats were further groups into six
categories of language learning according to Ox$ostlategy system: cognitive strategies,
compensatory strategies, memory-related strategiese-cognitive strategies, affective
strategies, and social strategies. The first ttselescales are direct strategies that they
‘require mental processing of the language’ andetdly involve the target language’. In
contrast, the last three subscales are indireategfies because they ‘provide indirect support
for language learning through focusing, planningaleating, seeking opportunities,
controlling anxiety, increasing cooperation and athp and other means’. Participants have
to respond to each statement on a five-point Lil&rale ranging from 5 (Always) to 1
(Never). The study also used interview questiongaaisof data collection to investigate how
ecological system influence learning English. Trempurpose of interviewing is to find out
what is in the interviewee’s mind (Patton, 2002).other words, the researchers wanted to
learn what the interviewee thinks or feels aboutape things, or to explore the shared
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meanings that participants have (Rubin & Rubin,5)990 ensure that both the researchers
and interviewees better understand each otherinteeviewing session and questionnaires
were made in Thai which is a native language of pheticipants and the researchers.
According to Patton, he said “It is tricky enoughbe sure what a person means when using
a common language” (p. 392). The interviews werdiatecorded with respondents’
permission. Tape-recording was later transcribetdatan and notes were made for further
analysis.

4. Related literatures

There are many theories related to the currentyssudh as Vygotsky who mentioned the
understanding of human cognition and learning asab@and cultural environment. Brown
and Palinscar also revealed the learning strate@es the state of the English language
problems and solutions are based on a number a@bkas which include socio-cultural
context on second language learning and learnmatgsfies.

The language socialists believe that language atdre are not repeatable, but both are
acquired together. This perspective grounds onthibery of Vygotsky: socio-cultural, that
lies on the understanding of human cognition aadii@g as social and cultural. The Zone of
Proximal Development (ZPD)as introduced to refer to learning which is coneer with
social events as learners interact with peopleeamvitonment. Vygotsky describes it as “the
distance between the actual development level @srdimed by independent problem solving
and the level of potential development as deterchitieough problem solving under adult
guidance or in collaboration with more capable ge€¥ygotsky, 1978, p.86). Vygotsky
further elaborated by describing how a teacher oroae advanced peer might provide an
explanation to enable a learner to attain a higleeel of achievement with support.
Moreover, Harry and Corinne (2002) stressed Vygosskiew of language acquisition and
sociocultural influence is mirrored in the learnioiga second language. Along with a strong
development influence, there are identified mudtigicological, social and psychological
factors that account for successful learning ofeeorsd, nonnative language. In addition,
according to Pass (2008), the focal point of Vyggtss on social environment and he
believed that talking and thinking are major toofdearning, and not all learners reach the
highest stage of development.

There are many definition of learning strategieeiWtein and Mayer (1986) defined as
“behaviors and thoughts that a learner engagesunmmgl learning.” Language learning
strategies contribute to all parts of the languagening. The main idea of learning strategies
is to engage between action and skills for undedstg, storing and remembering new
information. In order to be specific, Oxford (199ftegorized the learning strategy into six
as the following:

1. Memory strategies help the learners store newnmddion in memory and retrieve it.

2. Cognitive strategies enable the learners to uraleilsand produce new language
through reasoning, analysis, taking note, etc.

3. Compensation strategies encourage the learnergess @r mean in the context, using
gestures when they cannot think a right word inli&hg
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4. Metacognitive strategies provide a way for learrtersoordinate their own learning
process such as centering, arranging, planningeealdiating.

5. Affective strategies help learners gain better mdndver their emotions, attitudes,
and motivations related to language learning.

6. Social strategies help the learners learn to iotemra with others such as asking
guestions and cooperating with others.

In Oxford’s language learning taxonomy, languagermg strategies are divided into two

big categories: direct and indirect strategies. Tmect language learning strategies is
‘directly involve the target language’, which regpimetal processing of the language. It is
consisted of memory, cognitive, and compensatioategies; the three groups of direct
strategies do this processing differently and fiffiecent purposes (Oxford, 1990a, p.37). As
for the indirect language learning strategies, thapport and manage language learning
without directly involving the target language &ssishown in the diagram below (Oxford,

1990a, p.135).

Direct Strategies Indirect Strategies
/ A Creating mental ;/,,A Creating your
F 4 ﬁ\‘\ linkages V. Metgcognitive leamming
S gws Applying inages Sy ~B.  Arranging and
N and sounds planning your leaming
C. Reviewing well C. Ewvaluating your learning
D. Employing action
A  Lowering your
A, Creating mental V. Affective
arcaet
= linkages Strategies < i
L B. Encouraging
Receving and i
™ ourself
sending messages ™ y

N Taking your emotional
Analyzing and reasoning €y

. temperature
. Creating structure

for input and output
A_- Guessing mtelligently

IL Compensation Vi
Strotegies

Asking questions
Cooperating with others
Empathuzing with others

&
Social B
Strategics

C

Oxford’s LLS Taxonomy (1990a)

B.~ Overcoming limitations
in speaking and wniing

5. Research findings

The following section discusses the result of thedy It includes a description of the
demographic profile of the participants. After thatis followed by a discussion on the
employed strategies and the ecological systemdntfling in learning English of the three
boarder provinces undergraduate students studwirigyince of Songkla University Pattani
Campus as stated in the research questions methiatowe.

5.1 Demographic profile of the respondents
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PSU is a comprehensive university and accommoadiast almost forty thousand of student
population in five campuses dotted in the Southpem of Thailand. PSU Pattani is the only
campus located in the Muslim populated area whwezeunrest has erupted since 2004 until
present days. According to the Registrar Officel(202011, 2013), over 62% of student
population is from the restricted area who speakaRiaMalay as their first language which
constitutes only 8% of the total Thai residentsisThinority group, with Malay ethnicity and
culture, residing in a Buddhist country started@ay Thai, a national language, in school
compound at the age of six. Mostly, they are biiggand also they take Arabic for religious
purpose. English is the fourth language.

The total number of participants of this study wagenty five. All of them were
undergraduate students of PSU Pattani. They wene ¥arious fields of study and faculties,
namely, Malay Language, Human Resource Managem@hinese, Arabic Business,
Psychology, Physical Education, Social Anthropolo@iovernment, Health Education,
Information Technology, Primary Education, IslanSitudies, Public Policy and Fine Arts.
From our interview and informal discussion, we fdutihat they had a positive attitude
toward learning English by giving some importargsens to this global language, especially,
to get prepared for travelling. They expressed Hraglish is increasingly important in the
world nowadays. Most of them enjoyed English laaggilearning. At the same time, they
realized themselves as a poor learner compareldetangjority of students in the campus.
However, they needed to take this course as itcisra course in their curriculum. Anyway,
they rated their overall English proficiency ags tavel.

5.2 Language learning strategies use perceives byditeipants
The results from the basic statistical analysisemgresented in this section to inform the

frequency of adopting learning strategies in Emgli®urse study. The study we adopted
Strategy Inventory for Language Learning (SILL) eieped by Oxford (1990) as a lens to
measure the learning strategy of participants. Jitdvides basic framework to understand
the mean scores on the students’ SILL, which rssake range of 1-5:

Interpretation data of frequency used learningegias

High Always or almost always use 4.5t0 5.0
Usually use 3.5t04.4

Medium Sometimes use 251034

Low Generally not use 15t02.4

Never or almost neveruse 1.0to 1.4
Participants’ language learning use perceives wbtained through the use of a five-point
Likert scale questionnaire with 5 (Always) to 1 {de). The respondents were asked to
provide their opinion on seventeen statements daggrtheir attitudes towards English
language learning strategy. Among the statememésfitst five statements (part A) elicited
participants’ cognitive strategies use in Englishrhing which can be seen in Table 1. The
range of cognitive strategies for solving thosebpgms to achieve the target goal is between
3.00-3.48 at the average point of 3.22. From thalyars, it can be concluded that the
frequency employed strategies are the imaginaagegyy. It could interpret that they set their
strategy by remembering new English words by malanglear mental image of each
vocabulary or by drawing a picture. They make aualispicture or an association the
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vocabulary with certain objects or with their ekigt knowledge. The second strategy that
PSU Pattani employed for learning English was #ypetition strategy. It can relate to this
example, if they do not understand any lesson éhm the class or talked to their teacher,
they will repeat it several times until they undensl clearly. Someone may not understand
once they learn for the first or second time. Thegd some times to get repeated until they
are certain that the target language is graduatgbdéished in their memory. The lowest
frequency employed strategy was to seize every rtypity practicing English which was
3.00. The explanation can be drawn into the foltaiable.

TABLE 1. Means of cognitive learning strategies

Statement of Part A Mear Interpretation
1. |take every opportunity to practice English. 3.00 Medium
2. When someone corrects my English errors, | tr :
not to repeat the same errors. .08 Medium
3. If I don’t understand any lesson, | will repeat it :
many times until | understand clearly. 3.44 Medium
4. When | write an English essay, | never copy [th :
pattern of others. 3.08 Medium
5. | remember new English words by making % 43 Medium
clear mental image of it or by drawing a picture. =
Average 3.22 Medium

Statements of part B obtained the participants’ pemsatory strategy in learning English
which is shown in Table 2. The range of compenyatelated strategies for solving those
problems to achieve the target goal is between-3.6@ with the average point of 3.34. The
results illustrated that the most frequently emptbgtrategy is making guesses to understand
unfamiliar English words which is a common stratégyforeign language learners if they
are facing with unfamiliar words. While using gesteomes the second highest frequency. It
helps the learners to express non-verbally if th@yot know that word in English. The least
frequently employed strategy is directing the casaton in a topic for which they know the
word as shown in the table below.

TABLE 2: Means of compensatory learning strategies
Statement of Part B Mean Interpretation

1. To understand unfamiliar English words, | mak
guesses.

2. When | can't think of a word during |a
conversation in English, | use gestures.

3. | make up new words if I don’t know the right

€3.64 High

3.36 Medium

ones in English. 3.32 Medium
4. | read English without looking up every new .

word. g g up y 3.20 Medium
5. | direct the conversation in a topic for which |3.16 Medium

know the word.
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Average Medium

| 334 |

Statements of part C elicited respondents’ memugtegies use in learning English which
can be seen in Table 3 below. As described indahketthe scores of memory strategies for
solving those problems to achieve the target gemabatween 3.28-3.36. The means is 3.32.
From the results it discloses that the frequentipleyed memory strategy is mental strategy.
Learners remember a new English word by making atahgicture of a situation in which
the word might be used. The least frequently engiostrategy was the use of new English
words in a sentence to remember them.

TABLE 3 Means of memory learning strategies

Statement of Part C Mean Interpretation
1. | think of relatlonshlp betwgen wh_at I already3_32 Medium
know and new things | learn in English.
2. | use new English words in a sentence so | cag ,g Medium
remember them.
3. | remember a new English word by making a
mental picture of a situation in which the ward3.36 Medium
might be used.
4. | remember new English words or phrase |by
remembering their location on the page, on th&.32 Medium
board, or on the street sign.
5. | review English lessons often. 3.32 Medium
Average 3.32 Medium

As reported in Table 4, statements of part D demnatexl the rate of meta-cognitive
strategies for solving those problems to achieeetdinget goal. It is between 3.40-3.80 with
the average point of 3.56. From the results it lsarsummarized that the highly frequently
employed is trying to guess the word which notyfulhderstand what is being said (3.80).
Guessing the meaning is preferred if they do natewstand what it is said. The lowest

frequently employed strategy is using gestures witch back to their own language
momentarily if cannot think of the right expression

TABLE 4 Means of meta-cognitive learning strategies

Statement of Part D Mean Interpretatign
1. If I don't understand all the words | read or hear,
| try to keep listening/reading because | may|geB.52 High
a clue as to what was meant.
2. When | don’'t know how to say something |in :
) . ) 3.52 High
English, | say something else instead.
3. 1 try to guess if I don’t fully understand what|is 3.80 High
being said.
4. | rely_ on context to figure the meaning 0f3.56 High
unfamiliar words in the text.
5. If | am _speaklng and cannot th|r_1k of the rlght?’.40 Medium
expression, | use gestures or switch back to| my

http://proceedings.iises.net/index.php?action=proceedingsindexConference&id=1

921



13 April 2014, 9th International Academic Conference, Istanbul ISBN 978-80-87927-00-7, IISES

own language momentarily.
Average 3.56 High

As indicated in Table 5 below, the statements Rgaris the rate of affective strategies for

solving those problems to achieve the target godletween 3.20-3.68. The means is 3.44.
The most frequency used affective strategies of $halents is paying attention to physical

stress that might affect their language learning3B The lowest frequently employable

strategy is to make encouraging statement to trg had do the best in English language
learning.

TABLE 5 Means of affective learning strategies
Statement of Part E Mean Interpretation

1. Itry to relax whenever | feel anxious about using3 44

Medium
the new language.
2. | give 'myself a rewgrd whgn | have done3_56 High
something well in English learning.
3. | pay attention to physical stress that might af1e03_68 High

my language learning.
4. | make encouraging statement to myself so that |
will continue to try hard and do my best |in 3.20 Medium
English language learning.
5. | talk to someone | trust about my attitudes and

feelings concerning the English language3.32 Medium
learning process.
Average 3.44 Medium

As presented in Table 6, the statements part theiscores of social strategies for solving
those problems to achieve the target goal is beth®e@-3.60. The means is 3.37. The most
frequency used social strategies of Thai students summarize what they have understood
and ask friend for verification (3.60). The lowestployed strategy is to consult with native
speaker when having any problem which was 2.64.

TABLE 6 Means of social learning strategies

Statement of Part F Mean Interpretatign
1. When | don't understand completely, | I
summarize what | have understood and ask| m$.60 High

friend for verification.

2. | ask my teacher or friend for help when | don’t
understand any lessons.
3. | usually ask my friend to edit my English
writing.
4. When | have any problem, | prefer to consult2 64

3.48 Medium

2.84 Medium

with native speaker rather than Thai friend. Medium
5.1 worK with my friend to practice, review, or 320 Medium

share information.
Average 3.15 Medium
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5.3  Ecological factors influence in learning English
This research investigated the connection of shglfinglish as a second and third language

with attitude, cultures, motivation and models. liesssuggest that ecological factors had

certain influence on learning style and languageni@g. Their names here are pseudonym as
to hide their real identity which may cause certeamsequences. Many participants talked

about the influence of ecological system in leagritmglish as the following.

Serena— ‘I have registered this course for three times. [...Jor. this time, the
lecturer taught me to learn English by learning Esig surround us that encourages
me to learn English through noticing signs, listepito music, reading comics,
comparing sentences, etc. When having exams mydérend | always make a group
tutorial. This activity really helps me in learnirignglish; | passed the English exam.
[...]...1 usually make fun in English with my friendscls as greetings, but they just
laugh and no English responds

Blair — ‘This registration is also my third registered ftwetEnglish class. Earlier, |
hate English but with the teaching style and thebenagement of my lecturer, | enjoy
learning it and eventually, | passed the exam. [..] sometimes learn English by
compare English to Malay language

Charles — ‘I improve my English skills by listen to music avatching movies, but it

does not really help me in English class and exarhss is because slang is being
used in music and movies. | also improve by chatirth friends in English without

realize weather the sentences I've made are cooenbt, but I've tried. Since, there
are no English native speakers and lack of Endksturers to consult and talk with.

Sometimes, | learn English by Malay language beeailere are some similar

words’

Nathaniel — ‘I always ask my friends to help me learning Englskranslate or give
me keywords of each problem because | am an Endjitehate person. Since | now
Malay language, | use Malay language to interoperatith English. [...]...I think
that we have not enough lecturers to consult oobfam in learning English

In conclusion, the majority of participants agreédt ecological system have a great
influence on them in learning English. From thesiatew session above, we could draw a
conclusion that

» Students with low performance in English may needrroll English course more
than one time because they could not pass foirgteehrolment.

» Talking and discussing with friends or surroundimgople can be of help to
promote and sharpening English outside classroohey Tlearn the language
without any restriction from their teachers. Theglffree to use it with friends,
even their friends may laugh at them sometimes.

 There are some advantages for those who learn déngls a third or fourth
language because they can compare the languageustror sound of vocabulary
with their mother tongue language.

» Listening to English language music or watching rmswvith soundtracks is a
rewind activity in learning English. The learneraymspend their free time to
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entertain themselves. At the same time, they niffulearn English from the
music and from the script of the movies.

* The students also need teacher to support the gwamfelearning. Moreover, a
positive attitude towards English is a one of sasfid mastery in learning
English.

6. Discussion and conclusion

The purpose of this study was to illustrate thateggies used in learning the English language
of the Deep South students in Prince of Songklavérsity, Pattani Campus, Thailand, with
the two main areas of research questions (1) Wiaha learning strategies employed by the
students in the southern border area of Thaila@ii'Méw does ecological system influence
learning English? The main instrument in this stungludes the interview questions and
Strategy Inventory for Language Learning (SILL) sfignnaires. The questionnaires were
based on the questionnaires developed by and OKI®&D). The questionnaire consisted of
the learning strategies as a solution with fivdlexcaange from 1-5. In reporting problems
and frequency of use in learning strategies, Ox{@@D0) provided the basic framework to
interpret the data of the English language problemds learning strategies. The study used
interview questions as part of data collectionneestigate how ecological system influence
learning English from twenty five students of PSattBni. The research design of this study
is qualitative study by focusing on in-depth iniew session while questionnaires are the
supplementary to explain the general language ilegmpreferences. A total of twenty five
participants in the study are fourteen females @leden males. More than half participants
rate their proficiency compared with others studdantclass in fair level while they enjoy
English language learning.

6.1 Learning Strategies used

The average score of all strategies were at medised- level. It is also found that the
metacognitive strategies were the most frequensigdustrategies by Thai undergraduate
students in the Deep South of Thailand at PSU RatteEnglish learning. In fact, according
to the observation, most Thai students exactly stbgognitive strategies in learning
ranging from repeating to analyzing expressionsummarizing. Furthermore, the social
strategies were the least frequently used. It mehat they had limited interaction with
others in using spoken language. To our observasimuents were reluctant to use English
with friends because if someone tried to speakiBimgit could be interpreted that he or she
wants to “show off” or shows arrogance. They hattebekeep quiet or use local language
instead.

This result provided with the collated the studyMgbet (2002) and Liu (2004). Nisbet
stated that among metacognitive, cognitive, and amgratrategies, metacognitive were the
most frequently used strategies of Chinese studédditionally, Liu’s research (2004)
found that metacognitive strategies were the momguently used strategies in Chinese
technological institute English majors.

In conclusion, each strategy serves language lesarime a different purpose; therefore
successful language learners should apply allegfies to achieve a target goal in learning
language.
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6.2 Ecological factors influenced

Ecological factors play an important role for Thiaidergraduate students in the Deep South
of Thailand at PSU Pattani in learning the Englesiguage. The results indicated that all
participants couldn’t learn and rarely improve teglish language very well. Since, the
learners are forced by the curriculum to take Ehgtiourse in their university life. Also, the
unrest in the southern border area of Thailandethee rarely supported ecological factors to
learn: less native-speaker lecturers, lack of Bhglecturers, curfew, limited source of
learning, etc. In order to learn and improve tligiglish skills; thus, the learners constructed
a formal model in their minds based on analysis @dparison, created general rules and
then revised the rules when any new information aslable. Additionally, Listening to
music and watching soundtrack movies and clips \aereng the activities employed by the
students. However, the learners need teachersr@ircguidance to lead them solving the
difficulties and problems in learning English. Roi®dels are among the other options that
students need to see and follow. They can enhandepeomote motivation through the
success of the role models.

The result supported the theory of second-langaageisition; ecological factors influences
in learning English. An easily identifiable ecologi factors influences second language
acquisition is the learning context itself. There awo types of situations in which a second
language can be learned; (1) Natural setting: legriEnglish as a native language while
living in a country. (2) Educational setting: legugn English where a formal instruction takes
place. Ecological setting can be implied in using language with multiple levels of society
such as classroom, workplace, media, etc. Furthe;nadtitude, culture, motivations, and
models play an important role in learning secontjleage. As Harry and Corinne (2002)
stated in theiLives across cultures: cross-cultural human develeptthat Individuals who
wish to learn a second language at an old age ntkeed near-native proficiency if they can
choose a favorable ecological system and has &vgoattitude.
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