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Abstract:
Geert Hofstede’s cultural-dimensions model has long served as a foundational tool for interpreting
cross-cultural differences in organizational and educational settings. However, its six static
dimensions—derived from corporate surveys—risk oversimplifying the fluid and intersectional nature
of culture within today’s diverse classrooms. This article critically reevaluates the framework’s
applicability to teacher training, curriculum development, and educational leadership, exposing
methodological and theoretical limitations that foster stereotypes and obscure intra-national and
identity-based variation. Drawing on contemporary scholarship (Ng, 2021; Bennett, 2016) and
complementary perspectives (Trompenaars & Hampden-Turner, 2012; Norton, 2015), an alternative
model of critical intercultural pedagogy is proposed. Key components include qualitative,
ethnographic inquiry into students’ lived experiences; dialogic, co-learning environments;
intersectional analyses of overlapping identities; and critical media literacy to contest dominant
cultural narratives. By replacing rigid cultural rankings with dynamic, context-sensitive approaches,
this pedagogy seeks to cultivate genuine intercultural competence, promote inclusivity, and prepare
learners for meaningful engagement in an increasingly interconnected world.
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Introduction 

In the landscape of intercultural education, few models have enjoyed as much 

prominence as Geert Hofstede’s cultural dimensions framework. Originally developed for 

organizational management, the model has since been widely adopted in teacher training 

programs, educational leadership courses, curriculum development, and studies of international 

education. While its accessibility and clarity have made it appealing to educators, Hofstede’s 

framework increasingly faces scrutiny for oversimplifying the complex and fluid nature of 

culture—particularly in educational settings where nuance and context are paramount (Ng, 

2021). As Ng (2021) suggests, "Hofstede's model has been influential, yet it tends to flatten the 

complexity of cultural dynamics in educational contexts" (p. 105). 

This article critically reevaluates Hofstede’s model through the lens of teaching and 

education. It explores the risks of relying on static cultural categorizations in schools and teacher 

training, argues for more dynamic and learner-centered approaches to cultural competence, 

and highlights the need for critical intercultural pedagogy that reflects the realities of today’s 

diverse and globalized classrooms (Bennett, 2016). According to Bennett (2016), "Intercultural 

competence requires flexibility and reflexivity, not static labels" (p. 47). 

Limitations of Hofstede's Framework in Education 

Hofstede’s six dimensions (including Power Distance, Individualism vs. Collectivism, and 

Uncertainty Avoidance) were derived primarily from surveys conducted among IBM employees 

in the 1970s. While intended to describe national cultural tendencies, these dimensions have 

often been applied wholesale to educational settings—despite vast differences between 

corporate behavior and pedagogical environments (Trompenaars & Hampden-Turner, 2012). 

As they note, "The corporate setting of Hofstede's original study cannot directly translate to the 

complex dynamics of the classroom environment" (Trompenaars & Hampden-Turner, 2012, p. 

134). 

In education, this model tends to encourage broad generalizations: that “students from 

Country X prefer group work” or “teachers from Country Y avoid challenging authority.” Such 

generalizations risk reducing learners and educators to cultural stereotypes, ignoring intra-

national diversity, personal identity, migration experiences, and socio-economic context 

(Hofstede, 2010). Hofstede (2010) acknowledges this limitation, noting, “National averages 

cannot capture the complexities of individuals’ behaviors within specific contexts” (p. 96). 

Moreover, national culture—as conceptualized by Hofstede—is treated as static and 

homogeneous. This disregards how students' cultural identities are shaped by intersectional 

09 June 2025, IISES International Academic Conference, London ISBN 978-80-7668-020-3, IISES

3



factors such as race, gender, religion, disability, and digital belonging (Norton, 2015). As Norton 

(2015) points out, “Identity is not singular but fluid and shaped by multiple intersecting factors 

that cannot be confined to national or ethnic categories” (p. 134). 

Methodological and Theoretical Critique 

Educational researchers and theorists have highlighted serious methodological flaws in 

Hofstede’s work. The original data set was not designed with education in mind, nor did it 

account for children, adolescents, teachers, or classroom practices (Dimmock & Walker, 2005). 

As Dimmock and Walker (2005) observe, "Hofstede’s original study lacks consideration of the 

specific educational context and the nuances of student-teacher relationships" (p. 85). 

Even more critically, many of the concepts Hofstede presents were not his own original 

discoveries. Dimensions like individualism vs. collectivism had already been discussed in 

psychology and anthropology. However, the repackaging of these ideas into ranked national 

scores lends a false sense of objectivity and precision. As Holliday (2016) argues, “By ranking 

cultures, Hofstede presented cultural traits as fixed, thus diminishing their complexity and 

flexibility” (p. 42). 

Educational Impacts: Stereotyping and Pedagogical Risks 

The use of Hofstede’s framework in teacher training and school leadership may 

unintentionally reinforce cultural essentialism. For example, teacher education programs that 

emphasize Hofstede may train future teachers to categorize students based on assumed 

national behaviors rather than engaging in inquiry-based or relational approaches to cultural 

understanding (Sue & Sue, 2016). Sue and Sue (2016) caution that "relying on stereotypes in 

teacher education creates barriers to authentic intercultural dialogue and fails to recognize the 

rich diversity within each cultural group" (p. 218). 

Such essentialist views hinder the development of intercultural competence. Instead of 

encouraging empathy, listening, and adaptability, Hofstede's model risks promoting a surface-

level understanding of culture that aligns poorly with the goals of inclusive education, global 

citizenship, or human rights education (Banks, 2016). As Banks (2016) contends, “Culturally 

responsive pedagogy goes beyond surface-level differences and engages with the deeper, 

relational aspects of culture” (p. 125). 

The implications are particularly acute in multicultural classrooms, international schools, 

and online learning environments, where students may identify with multiple cultures—or with 

none that match their passport nationality (Nieto, 2017). As Nieto (2017) notes, “The fluidity of 

09 June 2025, IISES International Academic Conference, London ISBN 978-80-7668-020-3, IISES

4



identity in today’s globalized world requires teachers to move beyond static cultural categories 

and engage with the complexities of students’ lived experiences” (p. 72). 

Toward a More Responsive and Critical Intercultural Pedagogy 

To meet the challenges of 21st-century education, educators must move beyond rigid 

frameworks. This means cultivating critical intercultural pedagogy—one that emphasizes 

reflexivity, context, and the lived experiences of learners (Duarte, 2020). According to Duarte 

(2020), "Critical intercultural pedagogy challenges educators to acknowledge their own 

positionality and the dynamic nature of cultural identities" (p. 56). 

Instead of relying on rankings and categories, teacher education should incorporate: 

• Ethnographic approaches that explore culture through students’ narratives and local 

realities (Ladson-Billings, 2014). Ladson-Billings (2014) states, "Ethnographic 

approaches allow for a deeper, more nuanced understanding of how students 

experience culture in the classroom" (p. 103). 

• Dialogic methods that foster co-learning and mutual understanding (Freire, 1970). 

Freire (1970) emphasizes, "Education must be a dialogic process where both teacher 

and student learn and grow together" (p. 61). 

• Intersectional analysis that considers how identities overlap and shift across contexts 

(Crenshaw, 1989). Crenshaw (1989) asserts, “Intersectionality provides a framework to 

understand how different axes of identity come together to shape individuals' 

experiences” (p. 140). 

• Critical media literacy to unpack cultural representations in textbooks, curricula, and 

digital content (Giroux, 2011). Giroux (2011) highlights that "Critical media literacy 

enables students to question and challenge dominant cultural narratives and 

representations in the media" (p. 215). 

This shift requires that education systems treat cultural knowledge as evolving, contested, 

and situated rather than static and measurable. Such an approach aligns with inclusive 

education goals and prepares both teachers and learners to navigate cultural complexity with 

humility and curiosity (Sleeter, 2011). 

Examples of Real-World Educational Applications 

These theoretical critiques can translate into practical changes in educational settings. Here are 

some ways these suggested concepts could be applied in real-world classrooms: 
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1. Methodological Contribution: Enhancing Cultural Research in Education 

o Example Application: A case study approach could be used, where teachers 

employ ethnographic methods to understand how culture manifests in their 

classroom. By conducting interviews, classroom observations, and focus groups, 

teachers could uncover insights into how culture shapes learning styles and 

academic engagement. This approach moves away from generalized national 

data, focusing on the lived experiences of students. 

o Implementation: Teacher training programs could include qualitative research 

techniques, teaching educators how to assess student behavior within its 

context, considering factors like socio-economic background and migration 

history. 

2. Theoretical Contribution: Moving from Static Cultural Dimensions to Dynamic 

Intercultural Education 

o Example Application: Interactive learning modules could replace static cultural 

models with activities that encourage students to reflect on their own evolving 

cultural identities. Such activities might include reflective journaling or 

collaborative projects, helping students recognize that culture is co-constructed 

through interaction. 

o Implementation: Schools could develop intercultural competency workshops 

that emphasize students’ dynamic identities, fostering a deep understanding of 

culture as fluid and contextual, rather than fixed based on nationality. 

3. Pedagogical Implications: Culturally Responsive Teaching 

o Example Application: Culturally relevant curriculum design could integrate 

multiple cultural perspectives, particularly in teaching universal themes like 

identity and justice. For example, literature from diverse cultures could be used 

to teach these themes, allowing students to explore how their own backgrounds 

shape their interpretations. 

o Implementation: Schools should provide professional development for 

teachers, equipping them to recognize cultural biases and apply culturally 

responsive teaching strategies. 
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Conclusion 

Hofstede’s cultural dimensions framework has played a significant historical role in 

making intercultural differences more visible within education. However, its application today is 

increasingly limited and potentially harmful when used uncritically. In educational practice, the 

model can inadvertently perpetuate cultural stereotypes, obscure diversity within communities, 

and misinform pedagogy. 

To truly prepare learners for life in diverse societies, we must cultivate educational 

practices that move beyond national caricatures and engage with the deep, relational aspects 

of culture. Education is not only about understanding the “other,” but also about questioning the 

assumptions we bring into the classroom. As Bennett (2016) writes, "The process of intercultural 

learning requires ongoing self-reflection and the willingness to embrace complexity" (p. 53). In 

this spirit, teachers, curriculum developers, and education leaders are called to embrace 

intercultural learning as a dynamic, ethical, and collaborative process—far richer than what any 

fixed model can offer. 
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